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I. INTRODUCTION §£37 COPY AVAILABLE

‘The offensive sexual language and gesturesgﬁhat ohe occasionally
sees when driving behind a school bus are commonplaoe encounters for
_'adults in residential treatment. They occur as e&pressions of groups of
children and as the expressions of an individual child dealing with |
ﬁi}another 'child or with an adult. In addition, sexval acts ranging from
masturbatioﬁ to experimehtation with perver51onsjoocur in the living
quarters of our centers. A mere catalogue of_these events depicts the
mixture of curiosity, oopiusion, antagonism, exoisement, and longing that
is present in a group of youngsters learning toﬁdeal with'their'own |
'bodles and our culture s contradictory values about that learning

Many of us, in the past, involved in re51deno1al treatment
cherished the hope that imparting accurate sexual information in the
context of warm,human relationships would preveht nonsense or trouble in
the sexual area. Our disappointment with thesfailure'of this simple
"cure"’ is now compounded by confrontations wifh those younger staff
memoers whose values in the area of sexualty stress openness freedom,
even what seems to us to be license. Our efforts to discuss the sexual
education of children usually run against - not prudery or shocked
modesty - but against the accusation that we are ihe prudes, or not
liberated, or are tied to antique sexual modesty. After we recover ffom
. the shock of that table-turning, we need to at least consider that there
is truth in the accusation.; |

Consider the following: We have usually been more willing to teach
Greek and Latin bodypart names than e have been willing to discuss 1tchcs'
and tingles and pleasure and excitement. We have been more willing to
give facts of life talks'fo’young children than to disouss confusing

values about sexual behavior with adolescents. We have often segregated
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facilities at the child level, and occasionally at fhe stalf level. We
havé often held rather narrow conceptions about what is appropriateiy
male and appropriately féﬁale - ranging from dress regulations to rules
about which activities could be participated in or led by which ﬁéx.
The so-called Sexual Kevolution has reached the residential treatment
center.. Ve 5tand accused and perhaps Confuséd.- We will not get off so
easily by uaynnw - "Mlell, but, these children are sick."” The neceésity
to teach and treat the children in our care will not go away, nor will
it wait until a conSig;ent, sensibleAwhole.set of cultural values (OP..

body of scientific lknowledge on which to base cultural values) arises

and is disseminated.

And so in the meantime, we attempt to deal with tie education of
children in sexual matters witn the bhest devclopmental knowledge and

management skill we know about. Today we will share some of those thoughts

with you.

] e . 1
You will recognize our indebtedness to Tritz Redl, Elton Fcleil and

. - 2. . - _ '
William FMorse for focusing our attenulon on the life space management of
' 3

sexual expression; to 4nna breUd and to Robalb dhltc *for our perspective

of developmental lines and our concern wntn emot 1onai competencc.

-

1. Pedl, TFritz. 1956. Wnen we deal with children. MNew Vork: Tree Pres
I"el'eil, Elton, B. and Norse, William, C. 196¢€. ﬂne management of
sex in emotionally disturbed ch1¢aron. In Long, Forse, Newman (Eds.)

Conflict in the classroom. Belmont, California: Wadswerth
3, Treud, Anna, 1965. Formality and pathology in children. - Mew York:
]nhnrﬁaulonal UaneTSlEy Press.

. White,Gobert. 1963. Iro and reality in pqychoan alytic theory.

P°vchologgcal ¢osu05 3(3): 1—210
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Joocpn Voshpitz has provided a description of how we as therapists have

ﬁworkem in the life space and communicated to child care workers about

O

management and-education of children in that arena.

“The therapist, then, has & vital role to play in unit life;y
he neads to DL around as consultant and instructor in
on-the-spot handling of patient crises--he must be ready

to wove in and talik to y<b] ntu, aad, in particular, to have
the child care workers with him when he does this, so that
he would at once be performing the 1life space inter v1cwq and -
teaching the child care staff how to do this. This is a new
horizon, a new frontier of vtreatment and training that has
only recently onened up, bat it has become a singularly
055 enu=al nart of the therapist's work: It bids to have a
r:qor lmpact both on the care cf the sick and on child-rearing
ractices in general.”

|r}

At;first,'we will present our clini.cal impressions of the circum-
stances when greater amounts of difficult-to-manage-in-the-life-space
sexual language and behavior can be expected in a residential center
It is not that we can, or even should try, to pfevenﬁ all these circum-
stances from arising. The notion here is that it is helpful to know
when to be alert for the llloiy apﬁear nce of sexual actins out -~ if
only hecause we are then alerted to some of our-life space teaching
6pportunities: '

}
(1) The dArrival of ¥Few Roys --- e have found that youngs 1eru dp

not always know age-appropriate contxol over ways to pret to Pnow cach

other. In the process of establishing centact, new LorJ freouontly

4

investigate one another's hodies. This cccurs partially throuch
sexual-agprressive horseplay or wrestlinz, and partially throush exploita-

tive use of another boy's bodv. If we are oblivious to this pnenomena

5. Toghpitz, Joseph. 1971. The DSYChOh.CTq01ut in ”031dnnt111 treatment.
R 3 _ i ; i -
In iisver, Morris, T. and.Slum, Arthur. (Fds.) Healine throush Jivings,
Oprincfield: Thomas. ». 175.
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wve may gvell be lebtin
secret  status systen based on sexual peivilerses with one another,

o
o

the voungsters in .for the cotablishment of a

(2) Unsupervised and Borine Times -~- AL these
sometime resort to their bodies as the only available toys. &s a

solace to loneliness, as a secret/di*approved activity, sexuality

)

3

to accrue troublesome7me§nings for our voungsters,.

(3) Sub-groubs'bf the Lonely -—-- chasionally, theretare several
youngsters who have trouble making contact with peers. VWhen they
suddenly appear with vlans for.activitias avay from'us é.g., iﬁ ﬁhe tree
hotise, it pmays to at least consider the possibi%}py of secret sexual
activity. | | |

(&) Stimulation from the Staff --- We are not speaking of tbe
seduptivé svaif menber though that, of course, does present problems.
vie are speaking 5f events like the announcement of a staff marriage or

birth, or the appearance of a new very attractive female stafl membler.

These events promote fantasy and curicsity --- and without staflf alertness

_trouslcd children -soon convert that fantasy and curiosity to investigation

vy
‘

Ly hand.

O
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LIi.  Useful Concepts on. which Lo lluml;ﬁ Life Space Management of
Sexual Behavior

OQur frame of réference is developmenﬁal and educational. We try
to communicate to staff some understanding of normal child de#elopment
as a series of emotional and cognitive tasks which all children face
in the course of growipg upQ Through their experience with their own
bodies, their peers, and adults, children acquire a range of competencies
or cdping skiils with which to deai with these tasks. Ve view the
troubled chiidren in our care variously as stuck on tasks more apprdpriate
to younger children, as deficient_in the range of coping skills they
posseSs, and as possessed of inefficient, growth;blocking of ma;-adaptivé
| coping habits. We view the life space as an eduéétional arena -Vohe.in
“which the daily experiences of play and work and human relationshiPS'offer
myriad opporitunities for'teachingﬂ The child care workers are seen as
educators of the child's ego. We'try to help them in terms of teaching
a curricuium of coping skills., They utilize their interventions with
children as opportunities to be the chlld's ally in his struggle with
the tasks of development. They attempt to interfere w;th or stop
mal-adaptiﬁe §§pihg habits while offering the child models of, explanations 

of, and encouragement for the development of, alternative better ways,bﬁ.

.......

24 deallng w1th the tasks of growmng up.
Yhm

i "5 Though we consider it an important aspect of the chlla s change for

o

N

'fghq the better, we do not think of psychoanalytic reconstructlon as an integral
e

#~ 3 paru of the life space process. Managing children in such a way that

SN,

Lhey learn to manage their own lives better is the life space task.
{#“ Maklng understandable connections between the past and the_present
"y

::ﬁé (ideationally and affectlvely)_ls more exclusively the task of psycho-

therapy. Of course, there are many processes common to the life space
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and individ unl nsychotherapy: our focus in thi

paner is on the life C

“opoce, In this section of the parer, our focus is on coﬁcepts ahd.~

cdistinetions vhich help child carc.workers orerate more effectively

as toachers of coping skills in that Yife swace. /
A word about theffuﬁion-of sex and ageression”:  To state that

s occurs, and bhemoan the trouble and »nain it causes human kind are

Y

little held to llfe snace "nr“ with children. That troubled youns-

N

)
sters are pznPcJally prone to cenfusion and indistinctness between
f“TL-QUuD“t1nn and‘hostility, bvetween love and hate, hurt and help, is
rerfectly true. That the Lrou“lo‘on nlends of these modes of interaction

.

with others (and with self) always have powerful connections to esarlier

experiences is alsoa truism. Cur emphasis in revard to lnfe space
manazcement is on helping child care workers use GVerquy occurrences to
teach children aprropriate distinctiens vhen poq51b1e, as onposed to.

using these occurrences to trace dowm orlgln of bnnaV1or.‘\

e

Yer., To the young boy pinching the female ciidd care
vorker who is readings him a story while they

sit side by side on the couch: You can like

me and want %o be close and yvou can he angry

writh me - but not at the same time. From there

one can go on to dﬂOTJn"uish1n5 appropriate ways

' . to do each - po away and cemplain, tell me you're

; angry, tell me you feel two ways, etc.

[ - ‘ :

‘e have found Ann Freud's concepts of developmental lines particularly -

useful in'teachiﬁg'child éare.workers xpectations as well as manqgcmppt
techniques in dealing with disturbed acting-out chi’ iren. spcglally
the'lines proceeding "from the body to the toy”, and ”frbm egocentricity
to companionship.” IMaking both a developmental link to earlier under-'

standable tehavior, and creating a humon, symnathetic view toward what

e

s growth, helps tie together

e

a child is attempting to strupgle with in h

*

what otherwise tend to be isolated bits of hehavior, or puzzling

ERIC .
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d
— ‘e concept of nropression and regression a;ong developmental
lines ig also extremely usefwl in Leaching staff to view sexual behavior

in maaningful uorfﬁuctive. It »roves, sometimes, to he as reassuring

o us as it is to the children and certainly helpful in planning propram,
sroun assirnments and placement. “Men a child goes back to "old ways”

so to sreak, whether it is at a stressful time of every day or a diffi-

‘cult time each week season or year, ths understanding that behJV1or

sitory, and that the child can recover gaing previouslv made i3

tremandously Helpful, This may alnn he, unfortu,muely, a rather %‘1m

justification, hut one must, I suvpose, bLake that risk..

1

e have found that distinctions bebtween motoric and verbal behavior,

. .

and dw»e"ﬁctlonq between primary and secondary écting 6ut are important -
assets to the a1ld are worker's §anaﬁement and teaching of children.

Tt wmakes a difference when managing achting cut behavior‘to distingudst
hetween degrees of delay and‘control.a child is capable of aéhieving-

as well as the particular mode of ex nréssion he selects. If we think of
actine out in young children - scexual or aggressive - it can occur either

qQ
L

throurn motoric action or vocalization, and with more or less ego-orpanized,;

recutive puidance.  Vith regarcd to sexuval laonguasge, for uample thae
actipm ovt children we see may burct out with what we call primary acting

-

out, er impulsive, explosive stream of half-veocal, half-verbalized

langunge at one extreme. AL the other extreme of the contirum of vocal

acting ovt, a child may contrive and organize a verbally manipulative

\) - ' H R i
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" use of sexual 1anguage, again for the purpose of ﬁension reduction, but
‘carry it out with more ego-gﬁided, selected discharge. This is what we
refer 0 as secondary acting out. |

Similarly, motoric acting out can range from an impulsive burst‘of
behavior to a morejorganizedﬁelaborated vlan of scheduled action. When
one attempts to help a child learn a better way to solve emotional
problems than ﬁhrough acting out, the tagk may be clarified if one caﬁ'
teach child care workers to move into a life space situation and proviae
the kind of aid the child needs based on the kind of controis he has
at his disposal.'ﬁFof,example, the swearing of a raging, panicked child
needs,é different kind of management, coviously than the child who: |
afran@és‘to Qisdrganize a whole dining room by.yelling-across the“room
words well choéén to disfupt the entire:meal, such‘aé "Igiove you, Fred",
or "Your moiher ceolle | _ |

We teach child care workers that when a child is using words to
éxpress his need for help, this process repreéents a highér stége in
the development'of controls than if he can communicate,through aciion
alone. ‘We would also place the use of gesture and pantomime és éomewhat
highef level developments. Implicitly or explicitly, through our ovn

“examples of using 1anguégé fdr‘one, e démbnstrate to child care workers
and children that actién attenuated, expfessed in words,.symbolized or
modified in some way reflects oﬁr goal of helping them use. a better way
to express need. When a éhild_is "running off.aﬁ the mouth", however,
with a stream of obscenities, he often seems to be losing control or lost
-cdntrol.of himself already. The words, like automatic discharges of
tension go#ern the child like the tail wagging a dog, so to speak. It
makes it‘harder to see this behavior, non-motoric as it may be, as

ERIC

IToxt Provided by ERI
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serving a very different purpose from that of the impulsive discharge -
of tension in primary acting-cut, but the child needs the same help -
someone to stop him and help restore his control. =

When a child is engaged in secondary acting out, we encourage child
P— “' 1[ . . N

/ . : . .
care workers to ally themselves with the more mature side of the child

that has used soiie executive, integrative ego in selecting a plan,

 choosing among alternative acts (or, for that matter, words) and carrying

——ea Suce

workers are several steps shead in helping him develop choices of alter-
native behaviors to get him what he wants.

E.g., Joe plans many afternoons to.get into some game
a female child care worker is leading or parti-
cipating in, then when he gets close enough to
grab at her genitals. He then gets himself thrown:
out of the game. He takes the consequences but
also is helped to learn a better way to be near-
her and be noticed by her, -because he likes her.
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1. - Delivery of Sexual Education in the Life-Space

In thisAééction we wili consider some tacticé for operating and
maintaining an environment that is capable of promoting life space sexual
education for children. We will consider - a) thelrole of staff selection,
b) ways of modelling behavior in the iife Sﬁace, c) tactics involved in
:information seecking and information giving, d) ways to teach the dimengion
of tiﬁe and place, and e) ways to teach children alterhative, better ways
to satisfy needs than by the nis-use of their‘sexuality. These should
not be construed as an exhaustive list ofvtactics,;or_eVen a complete
chilﬁmgape worker manual. They are an éttempt to begin a dialogue on the
utilization of the life space as an arena for sexual education, |
_ Ve have not examined individual children or their 1ife.histofies to
'tééééﬂgﬁg the.dynamics of a pérversion or even catalogued the behavior of
~a group of childfen to study the natural occurrence of pa}tial—impulse
behavior in childhood. Both worthy endeavors but not our subject.

Ve are examining how tb provide an environment in a residential
center which through child cére.work-delivery of life space education
sponsors’learning'about sexuality. Of course, without this the most
skilled. 50 minute hourfby-hOur héndling of a child can be undone or sub- -
vefted. On the other hand we are not suggestihg that clever life-space

teaching by itselfl will undo or- cure.a child's intricate sexual problem.




s
-

A, Staff Selcctlon

One of the first considerations in plamning life-space sexual
education of youngsters is the choice of staff. We are not now speaking
of adequate vs inadequate tafl, or even of the child care worker! s
share of ‘decision-making on treatment team - though it should be clear
where we stand on those issues. We are speaking of distinctiens among
a group we assume are all adequate, intelligent, dedicated, participating
staff membefs. | '

. Llie space sexual education, we believe, proceeds more sen31b1y
when Lhere is a balance of men and women on the staff. By this we mean
“not only.that the line staff should include both male and female child
care morkers, but that the supervisory staff of ”power people” ideally
should include in their number both males and females. We inadvertently
teach something when in our staff hierarchy the highest ranking female
| is a new teacher_or‘child care worker. It ie’parallel‘to what ia
inadvertently said when the'only black in the institution 15 the relief
cook. If all the supervision is given by males £o females it iavites
some:children (eeges, who seek to find weakness to act‘out their anger
againSt) to assume that women are weak and to act out ﬁheir difficulties
bhly with females. It seems‘very likely that this will, in turn, influence
the children's eaucatlon about sexual differences. The demands for both
motherlng and fathering that the youngsters in our care put -- and often
indiaiimihaﬁely put -- oplus can be‘fulfilled more adequately if we
have both mother and father figures in the'envifonment. It goes without
saying;thaﬁ theSe roles are‘ehifting in our culture ahd‘an-institutional
version of father patriarchs and mothers tied to the 3 K's (Kirche, Kuchen
and Kindern) would haraly prepare our youngsters for "out there." _Qf_course

=5

O
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.the inverse would do no better in the way of preparation.
Moreover; from the standpoint of the child care worker the capacity
of the man to bring comfort as well as bravery to the child ﬁith the_
skinned kﬁee {or the woman to bring bravery as well as comfort‘to,that chiid]
is enhanced greatiy by models of both kinds of skill within the tﬁo-seked
staff. In fact, without both males and females on the line staff the
quality of child care wo;Eéf interventioné tends to become overshifted
towérd rigid cultural conceptions of male and female (e.g., tough male
masters or indulgent mothers). The result is mis-education for youngsters,
and at times a strain on the sensitive staff member who is either uncomfort-
able with the demand from'ghildren for "cross-sex" behaviof (e.g., Mobhering
from a Man) or uncomfortabie with the local ethos not to act tbat vay to
kids»(i.e., he feels uncomfortably hardened by the implicit staff code).
There 1s present within our culture a wide range of what is acceptable.
male br.acceptable female behavior (at least surface behavior). ‘Not
every manAis addicted to professional football on T.V. -~ nor is every
woman sianding by waiting for help with her coat. £ we choose super-male
and perfectly female staff {or even tend in that direction) we confirm, by
availability of identification objects, a too narrow version of what is
sex appropriate béhavior. As a consequehce we strait-jacket the troubled
v&oungster_in his.search for séx appropriate models for his own developing

sex identity.
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By contrast, theiavailability of different_kinds'of men and women
on our staffs, present to children a range of imitation and identification
possibilities. |

(e.g{, At times we can help a fearful child who does
not trust his. body to risk physical contact in games
through urging participation in the game with his
favorite quiet child care worker friend). '

(The boy who very much prefers the company of a.WOman
can, at times, broaden his horizons by repairing his
bike and going on a bike hike with his female friend).

Yes, we want stéff who can play rough and~tﬁmble games with children
and staff who crefer quiet COnversatioh as a form of human interaction--
but those characteristics need not be sex-linked. .Yes, we need both
soul-searchers and kid-handlers,.bﬁt we need some of each among both
the.male and female staff,

Maybe it would be ideal if each individual staff member could portray
any part of the whoie range of human character when that part was what

| a child most needed. It is doubtful that we would want to do that even
if we could. The danger thgn would be that the children in our institutions
would be exposed to masks not persona. It seems then that ourtest tactic
is to strive to balance our staff not only in regard to male'and'female
.biolégy but in regard'to the kinds of maleness and femaleness in behavior
and chafacter that we have';vailable in our environments. And beyond that

to create an atmosphere of respect for, and cooperation among, different

‘kinds of people.
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ot nn]ff? “child care workers cive nlanned ind

sexual. iur"V“OJ and'languafe directly. to children in the life spacc,

but thoy also “ﬁet rccurreni ut unscheduled opportunitics for

clll'c13’v e: 1:)1(::11:,m'r daily ovents: Ffer the henefit of a child's education

'a1>OLrt sexu aT. mati ex's.

A NN - ,..‘.'.'\.
ference agpects of €

3om

Lhen mul and'female‘child care workers work regularly together in
ubstitute }CC Lﬂl roles with children, the interaction between them iu

constantly Jquncb to inspection 11 not 1u1b~510n. Beyond tne trans-

)

w@ childiren's percentions of these interactions,

which would lead them vo distort the relationships into replicas of past

- violance “"”JUJL cach other),‘ unﬁOCJHLLT‘]ﬁ instances vhore char

parental interactions, the daily ht%s of verbal and non-verbal behaviors

betwaen tnese male .and fenale aduLts cormrunicate values and attitudes

">

about'thﬁ cépacity off zaulvs to maLntﬁin awﬂro“erte ain-innibitions.
Durine their wofkvshift fllh c1¢ldren,.a man and woman child-careiworker
ha#u reooatco GDPOII wiiies tofdcmanatr;te warmth toward each other |
without engqﬁlngiin public soxu;l ATLG. (Théy similarly‘demonitrate

awn-whnLu1ueu agpressicn. toward each olLher in disg agrocmor'; and 10V~

ances - um“lL angers - without 1031n5~¢ontrolfnnd committing acts of

.. *__,
T’\

izmatic

youns staff_people show Kindness and sood=-lumor, are IOVIN” pecple with

,_)

an ouwbgoing

L hemperanent and capacity to communicate affection, they have

fdrh appeal not only to the children they care for, but to their pecrs

well., To the GYlC oo Lhaot thev aile lev Uwplr charm Yvut do not onenly

- meduce ecaen oLﬂcr ijhanﬂ AR l seraetions bul delay direct.gratif—

-

b

“deaticn until orivate tines, and otherwisoe respect each other in modest,

:non~0xploiﬁative 1ust inhibited encounters, they can add to the

[Aruirox rovides vy i [
LR e

IS ST
N e E]
H

Coese-stre ngu“e ing, yTOuun—ﬁPUuthn “nature of the therapeutic milicu.




hun they #o Tevond mcfely}livinj out ann e managcment of their

own cange of litidinal tal;nf~ A atal rcfcf in words to the exarnle. of

their own benhavior, the ego-building effect is prebably grea v Ly increased.
Tet it seems rare that without explicitk“wermission,”vexample, or cncour-
arcont from senior staff, therapists, or nhu;'" ﬁbrs, child_caré vorkers

1< 1

make as full use as they mizht to model and clinically exploit this

aspeoct of their own drive P”hﬂ’eﬁmﬁt in the scrvice of a child's scxual

“educatiorn.
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.in residenfjal treatment is that growinups cara for them. They teach
~the children that the caring proces m&anﬁ.tac;nm”cére of then. Hven
if a child's self-esteem is too low to invest in .care .of himseif, he.
learns that child care workers cérc anout him, ahd consistently'take
.care of him. Cﬁild care workers shoir ehildren that thuv have am ohiding

interest in maintaining a growth fostering environment, prov¢alng ratif-

£

.icqtion of-all basic physical needs, and provisions for heslth and saxéty:
adeqﬁate murition, sanitary coﬁdiﬁidns, minimization of and;proper treau—
ment for illneés.' Thus, child care warkers téach the children that --
perhiaps in spite of their disrepard for the rights of their rod3 3G —-
their bodlies are important. bepending on the degree of oral otage care
or aepnzvaul n a child haé no“;c éoa in the past, child care workers
may need to nelp a child obtazg more orlless gratification‘from his body.
Iﬁ the process of delivering grownup care; we anticipate that a child

care woricer is able to transmit some of the following information to a

— . child:

e B
. | .
that ! (a) his body deserves care and is impo:LnﬁL A
(b) he has a right to the satisfactions h body will

bring him . _
(c) everyone has-a right to the integrity.and autonomy~
ol his own bvody. ‘ ' ' ' .

1

‘hen a child begins to pav attention to his body and begins to -

transfer our care of it to himself, it may be that the timing is correct

for emphaSiZing this most fundamental.le#ei of sexual education, education
ébout his hody, the developméht of an 1maro or it, and a positivg regafﬁmm
ﬁtoﬁard it. ‘

ihen a child 1s ca pabrle 01 moving bevond a predominantly body

narc 34=tip'position,;child~care workers can explicitly provide him

‘W1th a vertal explanation of the lifelony t&uK 191 nc:ay uelf—rcgﬁrd
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and investimont in concerned relationships with other people. Child

il e

care vorkers have epportunitics apain and azain to name this brocess
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by nzming vhem,. they have opuortunities in the life space to teach

A " a. . - . . [al NP T ca. 2 IO N w . . -
cnildren o name states of sexual arousal., It is probably more coiinon

in residenvial settings, as elsewhere, Yo find that children have or
are tausht words Lo express agpressive states sooner than to express
states of sexual arousal. In- fact, thers is a large overlapping

vocabulary in this culture - and mony nowinally sexual phirases have

almogst exciusive usce in the service of agpression: e.g., "Fuck you" _
“Up vowrs'. Tn this sense, the axistence of the latency period may ; L

e exapierated to the exﬁenttthat we adults withhold verbal acknow-
ledrmement of states of sexual ar&ﬁsal in the children., Consequently,
vhen we use weords easily to refer to arouséd sexuality - "feeling sexy",
Icclinﬁ'éx01t3d“, "sex play’. ctec., - we mék; it casier to desensitize
the yhole area and reduce the degrecs of anxiety and confusionbthat are
attacqedrto the discussion‘gnd_cxchange of‘infoimation about sexval

Y

behavior and-lansuage.
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Cnce the,tdpicwis sqmewhat desensitizéd; it is pOS'ibié‘for chi
care wérkers to utilize natural times for ?Gfl@CtiV@_diSCUSEiOHS amonﬁ‘
croups fer planned or spontaneous cormaunications. Jith a therapict's

~help, = cﬁiid care workef cah heln a child understahd defivati#es of
edrly Family expcfiences related o his present sexual attitudes. The
ﬁ%erﬂpﬁst himself, of course, siould be available to both child and

[

criile care worker to work through private conflicts blocking communication, -

‘or to correct misinformations.
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“he inferimation enchangse process gfoes on all the time, rnetioer

-

el _r‘iied by a formal title or not. dedl reminds us of the fact that
I1V Y.
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in part Tihe kids themselves do-the jou of providing necessary

Cinformation about sexuality to each othar.® ypuj latency cluirs becomo

“iven apnroval by child

lc&rd worbkers who could act as "advisors” Lo maximize the helpful process

of incidental or primary 1“*O“man;on exchange that club bull cessions

It takes skill and practice, also to discover the children’
questicns amidst a barrage of obscuring surroundings. The siznificant
affocts connect C with a tonie discussed in a bull ses sion are detected

irn the wmyriad. defensive ODeiuplono in a similar way to the process in

&

individual interviecws.

Ahedl., . ‘ ‘
When e Deal YWith Children
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Iar L“o naub few vears the 'now morality®, “the n\ual revelubion®,

or new freedqm cabout sex has afiected part of a generation which now

secks to widen the acceptability of and male more public & d Elvltf of
liveralized sexual practices. 1In the past cenltury, since Freud'!s original

Ly

arpenls fox peowle to aclknowledge. vieir s

s

xual drive, representation of
scx hag rone fr om a private, to nwghly public state. Toddy, there is a
wish to promote more of sexual behavier and language to acceptable public
It i5 & dilemma to be pondered ancw when at leasﬁ three generationsi
attémpt to.plan a reasonable method OJ tea }iﬁg children what expressions
of sexual bCu&VJOP and la“wuu” will he both ﬂcceptabie to their culture
and afford them individual sutisfactioﬁ. |

Some adults will a 1&35 be more offended -y public sexual language
and/or behavior than others.* Child care workers always face the problem
of trying to decide what will bhe Oﬁulmal need gratification for any |

particular child in the light oI what is anccntd:le to his QDVITCannt.

[®

Taking into account the subcultural confahm"”““Whjch a child will return

fo]lownnﬂ res 1dent3al treatment, one can bhe gulided somewhat in determining - -
what: limits-tqe h1¢d will be. expected to conform to. However- few Tamily. -
workers, ther Onlotw, teachers, or child care worhorn wnu]d be willing to

~

croom a child for accommodation to a cultural or family life ctyle that ffﬂ

threatens to be damaging nf excess in either the d]vectLon of irresponsible -
‘license or stupefyving repression.  Inasmucn as we seck to puide owr children

to 20e and stage awnrovrlate exrperiences in other areas of efo development,

wa can also try to make a team effort to nln some kind of seonsible progsram -

of learning for a child. lithout atbtempting to provide an v“HIUuLlVC

=6,

1=

ihat to do' and ¥iow to do it“"we offor

0™ZF Roston Clobe hdltoraal Teb. L, 1971 "The Sex Teacher”,

‘ERiC

PAruntext provided by enic [1E3




the following parameters we think are useful in aiding child care
workers teach acting out young children about time and place concepts
about sexuality. |

Somé children benefit from the reassurance that everyone shares
his interest in sexual topics; actually they can only feel at all comfortf
able in group discussions witﬁ at least one peer. Yet in the experiences of
rnost child workers some children need to be taught to seek insulation |
from the overstimulating and disorganizing effects of dealing with the
high anxiety engendered by discussions of gex in groups. "They simply
get too silly" is a fregquent complaint of child care workers.

The children develop a sense of not only what they as individuals
are able to deal with but also what sexual topics they can responsibly ,
manage in a group discussion. The experience of learning that one/can : !
have a private discussion about a sensitive matter relating to sex carries
over to behaviors that children learn are appfopriate to the classroom or
the bedroom. Though acceptable standards of private vs. public sexuality
may shift, the léssons that child care workers teach children about the
necessity for restraint vs. expression at some time are useful ego devices.
One can teach the skills of coantrol and expression without dictating the
whole pattern when you "always" are free vo express sexuality or when you .
"never”.. The presence or absence of taboos and sanctions varies immensely by
éocial class, age grading, ethnic group, gender, and geographic region.

Ve teach children to accept changes in the balance between aloneness
and togethernees, attachment and detaghment, througbput the day, at bed-
time and at.wakeup time. Child care workers can help a child accept and
accomodate himself to his multiple inner states he is more subject to,
including sexual arousal, when the balance shifts from social togetherneus

to solitude. Conversely, when child care workers help a child put aside
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auﬁerotic activity in favor of a daily activity, he is aiding the learning
process of acquiring a necessary skill in socialization.

Some of us are dealing most often with the children who need to
build systems of restraints and éelf-coﬁtrols, others with children who
need to learn to express; but without some skill in both arecas we leave
out an essential component of a child's emotional competence. To either
hew to a contrived and elaborate set of rules or to abandon them all is
to sacrifice the opportunities to teach human freedoms and necessities
of adaptation. To paraphraée Zmerson, "a foolish consistency is the
hobgoblin of small minds" -- and of modern liberationists and of modern

prudes. .
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iosumning that vie have sowd ‘duccess in teaching children thoe

ranse. of tlets for saxual hehavior and language approvriate

present culturad cd “C1W\\dﬂCLu, sl osome slills dn exproession

L

oW Lo et what they want when

e

cute for other needs,

ey ~ - . K ce s " 2 . . 2.1 .
aosund Lanruane -':111[[/01" Donavior is used as a subatid

*ehinvior cecurs among acting-out

roun; T sters, .' For é:\-ample_, when children are together in the inivial stages
el a nety oroun, }e“u*nf to know each otlier is an annropriate set of'spcial
waclks o neriorm.. Lut as a starting activity, collaborsting in secret‘or
open o play soldem pets rolied from anxiety, but pullt and a.set

ai supervising adults. Child care workers have the
oppostunity of guiding and stimulating the child to try new social
techriquaes for dealing with other children, The chilc wio bullies others

into sox viay in the attempt to estalilish a dominant group posltnon, oxr

the child who "buys” o new sex play, misses

friend and getiing

T the CddWCv to learn to bear

Lo know oim in the many othexr ways avallabla, :
Clinld care workers ca 2 alsa help children deal with lansuage in more
offective wavys than using it only ag a catharsis for rage or vocal acting:
out. The child who says, in offect, throusgh his sexual langua e, "I want ;
to Foop vouw away’”, or 'L want to tease and control you te keep you near', p

or "stop', or "I don't like that, con icorn (in addition to the reminder

K

of = tolvoo arainst it when upﬁronr~ﬂ|n) to got others to know what he wanvs

Lhiom e know.  Yhen we simply av<r11 the expression of sexual languagc
, in an of ten the burden of merality for a child when‘he o1 we

Feel it a burden, we may somctimes sce our task too myvopically azd lose

wight of +the child's '.J..:n. to coﬂuﬂ,“jc:ﬁ‘tc a need he has no otnu words for.
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io coan equally well permlt or dizcourafe scoxual lancuagse and, in

addition, teach a child & tetter way, on Tthe spot o use more effective
b I
languarme.

Pfhore are bhobter wars -—- that a child can be helped to learn in

£lha lifa svace -~ For attracting or pubting off people, for inquiring

aboul who they are or savine I don't care wo nNowW you.
Thore are even more socially ccceptable ways for giving an ambivalent:

Massaco,
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Jo have acknowledsed the existence of seme cultural confusion

‘about -sexnal mords and mannsrs. Ve have soen that this problen reaches
. - ' L
3 ™

into tie residential care of disturbed children. .Ue have not resclved

the confusion nor have we sattled on a kind of education about sexualit

that is peod Tor all times or all azmes or culwurul TrouNs.,
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that gome knowledge snd come umotlonvl

Yo believe w
Qompu;énco does‘havo univer: 611‘" ~The Jhills_bf exprossion, thc 5nills
of contfol; the notions of public vs. private, the sense of.knbwing a
that th@re‘ére widely

variety of ways to meet ones nseds and sensin

agreod 1poON WEAYS of meeting those necds -- these vroc sses are reonﬁscd

by any culture no maiter what specilic times and{places are leOde or

digapproved for wiich act or nnrnum of lancuapge. ' s B

N
.

anuﬁh this pos sition by no means ends, all quandries about a specific
ch111 axd a svecific act, it has helped uz kd“nddwtO'the wheleness and:

educational potential of our life epacc.  Ye hope it contributes to YOur'

thinking about the processes within your ovm milieu of staff and c“i“mren.}




